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Introduction to Boston Renaissance Charter Public School

Boston Renaissance Charter Public School

Type of Charter Commonwealth Location (Municipality) Boston

Regional or Non-Regional | Non-regional Districts in Region (if applicable) NA

Year Opened 1995 Year(s) Renewed (if applicable) 2000, 2005, 2010,
2015, 2020, 2025

Maximum Enrollment 944 Chartered Grade Span PK-6

Mission Statement: The mission of the Boston Renaissance Charter Public School is to nurture and develop
academic, social, and emotional competence while building confidence, character, and citizenship among its
students.

Faithfulness to Charter

Criterion 1: Mission and Key Design Elements

The mission of Boston Renaissance Charter Public School (BRCPS) is to nurture and develop academic,
social, and emotional competence while building confidence, character, and citizenship among its students. We
pursue our mission through a whole-child approach to education, centered on providing quality instruction and
targeted support to ensure each student develops the academic skills and knowledge outlined in the Massachusetts
Curriculum Frameworks.

Key Design Element #1: Whole-Child Model with programs and support in place to nurture academic,
social, emotional development. Boston Renaissance is committed to fostering a positive and enriching
educational environment through a comprehensive approach that prioritizes student well-being, academic growth,
and behavioral support. The school has strategically implemented several initiatives to support the whole child,
ensuring that students receive the social, emotional, and academic support necessary for success.

Positive Behavioral Interventions and Supports (PBIS) & SEL Integration

e School-Wide PBIS Implementation: In its second year, PBIS focuses on aligning school-wide
practices to explicitly teach and support the core values of being Safe, Respectful, and Responsible.
(PBIS walk through data, dese tool,

e KickBoard Data System: Used to monitor behavioral trends, identify areas for additional support, and
proactively plan interventions for students and staff.

e Dedicated SEL Time & Community Meetings: Every classroom has a scheduled Second Step SEL
time, and monthly grade-level community meetings reinforce social-emotional learning and
classroom culture.

e Tiered Behavioral Support: Identified classrooms receive Zones of Regulation as a Tier 2 support for
students struggling with self-regulation and emotional management.

Professional Development to Support Student Needs

e Trauma-Informed Teaching: Staff received professional development on understanding the brain,
trauma, and the anxiety scale to recognize and address student needs effectively.

e De-escalation & Proactive Strategies: Educators participated in PD on preventing and managing
behaviors, implementing high expectations, and fostering a positive classroom culture.

Expanding Student Opportunities & Enrichment

e Electives & Enrichment Expansion: The school enhanced opportunities by offering two 40-minute
specialty classes per week (PreK-6) and 80 minutes of enrichment for grades 3-5, including visual
arts, dance, Mandarin Chinese, technology, physical education, and music.

e Music Program Growth: A dedicated piano lab with 30 full-size keyboards and violin instruction with
30 school-owned violins and ukuleles enriches students' musical experiences.

e STARTS (Stars of the Arts) Program: Provides individual and small-group enrichment for students
who exceed academic and behavioral expectations on early release days.



Through the strategic use of data, expanded student opportunities, and professional development, Boston
Renaissance is ensuring that every student receives a holistic and well-rounded educational experience that
nurtures their academic, social, and emotional growth.

Key Design Element #2: Flexible learning environments that effectively serve diverse groups of
learners and provide targeted intervention, support, and enrichment. Boston Renaissance Charter Public
School (BRCPS) is committed to refining its intervention and support systems to better address student needs,
particularly for students with disabilities (SWD) and English Learners (EL). The school employs a strong
team of specialists and continuously evaluates instructional effectiveness, curriculum implementation, and
student performance data.

Our lower school integrated more rigorous instruction in the reading and math curriculum that integrates
hands-on learning centers, small group instruction and the addition of WIN to help close learning gaps or to
provide enrichment. This includes specific interventions in reading and math to quickly close gaps and a
more engaging instruction for our youngest learners.

As a continued part of the previous playful learning grant and our PBIS initiative, each classroom has
flexible seating options, calming areas, and focus on supportive classroom measures.

SY24 MCAS results showed slight math improvements but a decline in reading scores, with SWD and
ELL students underperforming relative to state growth targets. However, our lowest performing students
made gains in Math and ELA. End-of-Year [-Ready data indicated that all of our students that were initially
two or more grades below in the fall have made more than a year’s growth in both math and reading. In fact,
there was a 21% increase in students at grade level in Reading as measured by I-Ready from the fall to spring
(Table B). In math, there was a 28% increase in students at grade as measured by I-Ready from the fall to
spring (Table A). Students performed near the state average on basic (DOK 1) tasks but struggled
significantly with higher-order thinking and writing. Similar trends appeared in I-Ready benchmarking,
revealing persistent achievement gaps, especially among students in the 1st to 20th percentile, with widening
disparities in upper grades. Classroom observations identified issues in curriculum fidelity, scaffolded
instruction, and student engagement, emphasizing a need for more student-centered learning. To address these
concerns, BRCPS has implemented several SY25 strategies:

e Small Group Instruction in ELA and Math to improve engagement and differentiation.

Daily Math Exit Tickets to track student progress.

School-wide Writing Initiative using Keys to Literacy, including rubrics and coaching.

Curriculum Adjustments in math to address assessment gaps.

Professional Development in differentiated instruction, small group instruction, and intervention
fidelity.

The SY25 master schedule includes 60-minute reading and 30-minute math interventions in Lower
School and 30-minute daily intervention blocks in Upper School. An intervention menu and Academic
Support Team (AST) will ensure data-driven instruction. The WIN block aligns with the MTSS framework,
supporting students across all tiers, including those above grade level. Additional professional development
initiatives, such as The Skillful Teacher and Professional Learning Communities (PLCs), aim to enhance
differentiated instruction and best practice sharing, reinforcing BRCPS’s commitment to academic success for
all students.

Key Design Element #3: A teacher development model that builds each teacher’s capacity to effectively
serve all students. BRCPS annually welcomes new teachers with diverse levels of experience and
instructional knowledge. To ensure professional development (PD) is targeted and impactful, the school
employs a multi-tiered approach to identifying staff needs. Directors conduct annual surveys to assess areas of
interest and growth, while leadership teams facilitate focus groups to gather feedback on past and current PD
offerings. This data-driven approach allows BRCPS to refine PD plans, ensuring they are responsive to staff
needs. Additionally, during initial evaluation meetings, teachers and supervisors establish Personal Growth
Goals (PGGs) through vision-setting conferences, further personalizing development pathways.

Recognizing that effective onboarding is critical to long-term success, BRCPS has strengthened its
mentoring and New Teacher Orientation (NTO) program. Based on feedback from focus groups and surveys,
the NTO program expanded to five days, incorporating key DESE-aligned components. Experienced
educators are identified as mentors, providing targeted support to new teachers through structured monthly
meetings and goal-driven development. This tailored approach ensures new staff feel supported as they
integrate into the school's culture and instructional practices.



To foster continuous professional learning, BRCPS has expanded internal development structures.
Grade-level Professional Learning Communities (PLCs) were introduced in SY25 and will be further refined
in SY26. These PLCs serve as collaborative spaces where educators share best practices, analyze student data,
and refine instructional strategies. Bi-monthly PD sessions, led by Directors and Academic Team members,
address a range of instructional and behavioral strategies. Additionally, the school launched The Skillful
Teacher series in SY24-25, engaging 35 teachers in evidence-based instructional training, with another cohort
set to begin in fall 2025.

Differentiated support is embedded in the instructional coaching model at BRCPS. Curriculum
Coordinators and Instructional Coaches provide tailored feedback from classroom observations, guiding
teachers through individualized coaching cycles. Areas of focus include lesson planning, differentiation,
co-teaching strategies, and social-emotional learning. Internal learning walks further support this process by
fostering a collective understanding of high-impact instruction and identifying exemplars within the school.

The school’s five Curriculum Coordinators (two for ELA, two for Math, and one for Science) work
closely with grade-level teams to provide ongoing coaching and curriculum support. They model best
practices, co-plan lessons, and collaborate with reading and math specialists to design interventions for
struggling students. Lead Teachers play an integral role in peer collaboration by facilitating grade-level
meetings, supporting student well-being, and advocating for instructional needs in bi-monthly Instructional
Leadership Team (ILT) meetings. They also assist in PD development and implementation, identifying
high-impact teachers and those needing additional support. Through structured, non-evaluative peer and group
observations, BRCPS fosters a professional culture of collaboration, high expectations, and shared learning.

To further enhance differentiation in PD, BRCPS will implement PowerSchool’s Professional
Learning platform in SY25. This system enables the academic team and directors to design targeted PD
sessions aligned with licensure renewal requirements and school improvement goals. Additionally, it
integrates with the Perform evaluation program, allowing leadership to assign PD based on individual teacher
needs and performance insights. This platform will also support the development of mini-PD modules tailored
to areas identified through classroom observations, student data analysis, and school improvement initiatives.

Through a strategic and multi-layered approach to professional development, BRCPS ensures that all
teachers receive the support and resources they need to excel in their roles. By leveraging structured
mentoring, instructional coaching, PLCs, and data-driven PD, the school cultivates a collaborative and
growth-oriented environment that ultimately enhances teaching effectiveness and student outcomes.

Amendments to Charter
Not applicable; no charter amendments were requested in SY24-25.

Criterion 2: Access and Equity
Student Demographic Information
Enrollment by Race/Ethnicity (2024-2025)

Student Data by Race/Ethnicity (2023-24)

Race/Ethnicity Percentage of Student Body
African American 54.4%

Asian 0.0%

Hispanic 41.3%

Native American 0.0%

White 1.2%

Native Hawaiian, Pacific Islander 0.0%
Multi-Race, Non-Hispanic 3.2%

Selected Populations (2024-25)

Selected Student Populations (2023-24)

Title Percentage of Student Body
First Language not English 25.3%

English Language Learner 17.2%
Low-income 69.8%

Students with Disabilities 10.8%

High Needs 76.5%




2023-24 Student Discipline Data Report

2023-24 Student Discipline

Student Group Total Students Percent In- Percent Out-of- Percent

Number | Disciplined School School Emergency
of Suspension Suspension Removal

Students

All Students 972 62 15 58 0

English Learner 151 3 0 0 0

Low Income 750 54 16 6.5 0

Students with Disabilities 128 19 55 13.3 0

High Needs 805 56 1.6 63 0

Female 503 18 1.0 30 0

Male 469 44 21 g7 0

American Indian or Alaska Native 0

Asian 0

African American/Black 548 45 1.8 73 0

Hispanic/Latino 375 15 0.8 37 0

Multi-race, 32

Non-Hispanic/Latino

Native Hawaiian or Pacific 0

Islander

White 17

BRCPS’s Commitment to Alternatives to Suspension and Behavioral Supports

Boston Renaissance Charter Public School (BRCPS) has prioritized alternatives to suspension by
implementing evidence-based strategies designed to promote a safe, inclusive, and supportive learning
environment. The school ensures both physical safety through proactive Universal Design for Learning
(UDL) practices, fostering equitable and culturally proficient communication, and social-emotional safety
through the integration of SEL frameworks, trauma-informed practices, and multi-tiered behavioral supports.

BRCPS utilized funds from the Playful Learning Grant to enhance self-regulation spaces, including a
fully equipped sensory room and calming spaces in all classrooms. These spaces provide students with
opportunities to develop independent self-regulation skills and mindfulness, directly contributing to improved
academic and behavioral outcomes. Additionally, the school has embedded Second Step, an SEL curriculum
aligned with CASEL standards, into weekly instruction to strengthen students’ social-emotional competencies
and monthly grade level community meetings to build community within grade levels.

The school implements a tiered system of support to address students' varying needs:

e Tier 1: Grade-level SEL instruction embedded into classroom learning, use of PBIS
school-wide expectations and regular grade level community meetings to support an inclusive
school environment.

e Tier 2: Targeted interventions, including presentations, check-ins, integration of Zones of
Regulation, collaborative coaching for classrooms with higher incidence of referral trends and
voluntary counseling utilizing Cartwheel services for students.

e Tier 3: Intensive, individualized support for students with the mental health team and student
supports to provide intensive needs, including Cartwheel.




PBIS Implementation and Data-Driven Decision-Making
In SY25, BRCPS entered its second year of Positive Behavioral Interventions and Supports (PBIS)
implementation, emphasizing consistent language, proactive strategies, and reinforcement systems, such as
the 4:1 positive reinforcement ratio and the STAR ticket system to reinforce positive student behaviors. The
primary focus has been Tier 1 universal interventions, which establish and teach school-wide behavioral
expectations, create a positive school culture, and proactively prevent behavior issues before they escalate.
Implementation of PBIS has included:
e Explicit Teaching of Behavioral Expectations: School-wide behavioral norms are embedded into
instruction during key times of the year.
e Consistent Reinforcement: STAR tickets and classroom-based incentives reinforce positive behaviors.
e Staff Training & Coaching: Professional development (PD) was provided to ensure the fidelity of
implementation across classrooms and grade levels to support, to increase staff capacity of creating
classrooms that are mindful of trauma-informed practices and de-escalation techniques with PD
e Data-Driven Adjustments: The PBIS team conducts implementation walks to assess fidelity, identify
gaps, and refine strategies.

To support real-time behavioral data tracking, BRCPS uses PowerSchool’s Kickboard platform to
systematically record and analyze behavior incidents, mental health concerns, disciplinary actions, and
suspension data. A cross-functional team—including the Student Services director, Upper and Lower School
Directors, student support team members, and data coordinators—reviews this data monthly, ensuring equity
in behavioral interventions and monitoring discipline trends to address disparities among student subgroups,
particularly students with disabilities and to be able to respond accordingly to support a culture of learning.

Addressing Disciplinary Disparities & Strengthening Tiered Supports

While PBIS and SEL initiatives have yielded positive results for the general student population,
students with disabilities have experienced increased suspension rates and more frequent occurrences of Level
3 behaviors. To address this, BRCPS has prioritized refining intervention strategies through:

e Expanded De-escalation Training: The Student Support & Mental Health Team continues to receive
training in Crisis Prevention Intervention (CPI) and Reframing Behavior, equipping staff with the
skills to identify early escalation signs, apply preventative strategies, and build stronger
student-teacher relationships.

e Included professional development for all instructional staff and student support services that focused
on Supporting Student to Support Regulation to Support the Management and Prevention of
Escalation of Behavior.

e Improved Communication Protocols: To ensure proactive behavioral interventions, the school has
enhanced data-sharing protocols between Student Services, Student Support, and classroom teachers
using Kickboard analytics.

e Structured Tier 2 and Tier 3 Supports: The PBIS team and school leadership have committed to
developing a systematic approach for targeted interventions, ensuring consistency in staff practices
across all tiers and equitable decision-making in alignment with M.G.L. Chapter 71, Section 37H %
(which mandates fair disciplinary practices and alternatives to exclusionary discipline).

e Increased Staff PD on Behavior Management: Staff focus groups have highlighted a need for
additional professional development on proactive classroom management and de-escalation strategies.
In response, BRCPS integrated the following:

e Expanded New Teacher Orientation (NTO) & Mentoring to strengthen classroom culture.

e Re-implementation of Second Step with fidelity, ensuring a dedicated 20-minute daily SEL
block and Zones of Regulation for more intensive classroom needs.

e Restorative Practices Training to reduce punitive responses and integrate conflict resolution
approaches.

e Professional development focusing on preventative factors in the classroom, use of
non-verbal redirections and de-escalation, and trauma-informed practices.

Future goals for SY26 include enhancing MTSS for behavioral success and academic achievement.
As part of its commitment to continuing to reduce suspension rates and improving academic outcomes,
BRCPS is focused on:



e Further developing systematic Tier 2 & 3 interventions to prevent the escalation of repeated
behaviors.
e Improve communication and alignment of student support, mental health and leadership to support
aligned support measures and plans for students with intensive needs.
e Focus to further develop building-wide general procedures and expectations to support high
expectations and a supportive classroom learning environment.
e Embedding targeted instruction on coping skills & replacement behaviors into SEL programming.

e Refining behavior safety plans to support students with complex needs.

Strengthening restorative justice practices to promote accountability and student reflection.

By fostering a structured, data-driven, and student-centered behavioral support system, BRCPS aims
to increase instructional time, improve student well-being, and ensure equitable access to learning for all

students.

Criterion 4: Dissemination

Best Practice

Vehicle for Dissemination

Who at the school was

With whom did the

Result of Dissemination

Shared involved with the school disseminate its
dissemination efforts? best practices?
MTSS practices & Two virtual and three CAO, David Conrady, BPS - Eliot Innovation PLC Participants learned
support of in-person collaboration Sushanna Smith Child School, Rafael impactful practices, problem
differentiated sessions in which participants | Find Coordinator, Hanna | Hernandez, Boston solving solutions and were able
instruction based on | conducted classroom walk Stuart-shor classroom Catholic, Boston to collaborate around common
UDL practices throughs, shared impactful teacher Conservatory Lab, practices. One session of

practices and helped to
identify gaps and solutions to
better support students.

observations was hosted at
BRCPS. PLC members provided
feedback on observations
focusing on Tier 2 interventions
and small group instruction.

Criterion 5: Student Performance

2024 School Report Card

State MCAS Assessment

After analyzing MCAS assessment data by subgroup, grade level, standard, and question type, several

performance trends were identified at BRCPS:

1.

2.

Students, particularly English Learners (ELs) and Students with Disabilities (SWDs), consistently
underperformed on items requiring constructed written responses across all tested subject areas.
Performance was strongest on questions assessing lower-level cognitive demands (Depth of
Knowledge levels 1-2), where students performed at or near the state average.

Significant performance gaps emerged on higher-level tasks (DOK 3—4), such as those requiring
analysis, evaluation, or creation. EL and SWD subgroups were disproportionately affected.

Students showed foundational gaps in numeracy and reading comprehension, impacting their ability
to solve multi-step problems in math and make inferences in reading. Fractions, especially in grades 3
and 4, were an area of particular weakness.

Science performance showed no growth over the past two years, with the lowest scores tied to
standards taught in grades 3 and 4.

Subgroup analysis revealed persistent and widening achievement gaps for SWDs and ELs. ACCESS
assessment data indicated no growth in English language acquisition.

In response, BRCPS began the 2024-2025 school year with a focused strategy aligned to DESE’s

Acceleration Roadmap, emphasizing four core instructional priorities:

Ensuring fidelity to High-Quality Instructional Materials (HQIM)
Strengthening Tier 1 instruction for all students
Leveraging MTSS structures and data-driven PLCs to personalize tiered support



e Supporting differentiated needs through structured WIN (What I Need) time and targeted small-group
instruction

Additional efforts include the integration of frequent writing opportunities across content areas and
continued implementation of Responsive Classroom and SEL-based core value instruction to foster strong
relationships and a positive learning culture. Together, these strategies are aimed at closing achievement gaps,
accelerating growth for all learners, and ensuring equitable access to rigorous, grade-level instruction.

Student Performance on Benchmark Assessments

We continue to use [-Ready Diagnostic Assessments and AimswebPlus Benchmark assessments to
evaluate academic performance and ensure that we are providing our scholars with a rigorous academic
program focused on growth for all. I-Ready Diagnostic Assessments are computer-adaptive tests that are
administered to students in grades K-6 three times a year and are used to measure achievement and growth in
Reading and Math. [-Ready Diagnostic Assessments provide both nationally normed and criterion referenced
data (which provides information about how each student is performing relative to MA State Standards).
AimswebPlus Benchmark assessments are administered to students in grades K-6 three times a year and are
used to measure student achievement and progress in Reading and Math. AimswebPlus uses two types of
measures: curriculum-based measures (CBMs) brief, timed measures of fluency on essential basic skills and
standards-based assessments (SBAs), which are comprehensive measures aligned to current learning
standards. AimswebPlus provides national and local performance and growth norms, and student test scores
can be examined by performance level or tier. Students in grades K2-1st complete the assessment 1:1 via
DREF, or digital recording form. Students in grades 2-6 complete the assessment via TestNav, with the
exception of Oral Reading Fluency for grades 2 and 3, which is assessed via DRF.

I-Ready Reading (Table C) - The I-Ready Diagnostic Assessment measures students’ skills in the following
domains: Phonological Awareness, Phonics, High Frequency Words, Vocabulary, and Reading
Comprehension both for literature and informational texts.

During the 2024-2025 school year, BRCPS demonstrated significant gains in reading achievement across
all grade levels as measured by i-Ready. Overall, students achieved 105% of their expected annual growth in
reading from Fall to Spring, signaling strong progress in response to targeted support and instructional
improvements. Overall, the percentage of students at or above grade level increased from 21% in the Fall to
46% in the Spring in grades K 2 - 6th grade.

Particularly noteworthy was the accelerated growth among our most at-risk readers. Students who began
the year three or more grade levels below target achieved 130% of their expected growth, and those two grade
levels below achieved 115%. These gains reflect the impact of our tiered intervention strategies, especially the
effectiveness of Tier 3 supports implemented during the year with push in services and through the
interventions provided during WIN time. While students who started one grade level below expectations grew
at a lower rate (93%), likely due to limited access to intensive interventions and progress monitoring, as many
were above the 30th percentile on Aimsweb and was not always identified for targeted support; the diagnostic
assessment used for progress monitoring and identification of need for tier 2 or 3 interventions. This is an area
in which the Intervention Coordinator will monitor during the SY26 year to ensure data is collected to track
the improvement of this band of students.

Across grade levels, each cohort demonstrated substantial improvement in the percentage of students
performing at or above grade level (Table B; Table E). Below is a summary of the gain in the percent of
students on or above grade level from the fall to spring. This equates to an additional 194 students that are
now at or above grade level. Additionally, the columns on the right account for the decrease in percent of
students that were two or more years behind as measured by I-Ready. This information is broken down by
grade levels below. Overall, the school’s intervention efforts helped to close achievement gaps of students that
were two or more grade levels below by utilizing a daily dedicated math and reading WIN time to support
students with gap-closing intervention support that was monitored bi-weekly and adjustments made to ensure
the fit, fidelity and dosage of the intervention systems through monthly data meetings.

In terms of stretch growth, 26% of all students met or exceeded this ambitious benchmark on i-Ready
Reading. Among multilingual learners (MLLs), 90 students who were below grade level achieved 108% of
expected growth, and 61% of all MLL students improved their overall grade level readiness. Additionally, 78
English Learner students met or exceeded 100% of their growth targets, further highlighting the effectiveness
of specialized reading interventions and ESL supports.



However, some disparities persist. Students identified as having special education needs achieved 91% of
their expected growth, which did not keep pace with the 136% growth achieved by their non-identified peers.
Additionally, students who began the year slightly above the “early on-grade level” band grew at a slower rate
(69%) compared to their similarly performing peers (98%), suggesting a need to re-examine support for
students in this performance band who may not be receiving targeted acceleration as noted above on use of
Aimsweb cut scores for intervention needs (Table G).

Taken together, these outcomes reflect a positive trajectory in reading achievement for BRCPS. The data
demonstrates the effectiveness of our intensive interventions for students farthest behind, while also signaling
areas for increased attention, particularly for students on the margins of support services. Continued focus on
tiered instruction, strategic progress monitoring, and differentiated instruction will be key to deepening gains
and closing remaining gaps in 2025-2026.

I-Ready Math (Tables A): The I-Ready Math Diagnostic Assessment measures students’ skills in the
following domains: Numbers and Operations, Algebra and Algebraic Thinking, Measurement and Data, and
Geometry. The 2024 - 2025 i-Ready Math results at BRCPS demonstrate compelling evidence of the
effectiveness of strengthened Tier 1 instruction, targeted small-group instruction, and robust Tier 2 and Tier 3
interventions delivered by our math specialists through the WIN (What I Need) instructional block.
Schoolwide, students met 100% of their typical growth goals, and the percentage of students performing at or
above grade level increased from 9% in the fall to 38% by the spring. This is a gain representing nearly 250
additional students now meeting grade-level expectations in math.

Grade-level gains were seen across the board: Kindergarten students increased from 11% to 61% on grade
level with 97% growth; 1st grade students grew from 4% to 34% with 86% typical growth; 2nd grade students
moved from 3% to 26% on grade level, exceeding growth expectations at 106%; 3rd grade saw an increase
from 8% to 36% on grade level with 104% growth; and 4th grade improved from 7% to 35% at grade level
with 96% growth. Notably, 5th grade exceeded expectations with 116% growth and an increase from 24% to
48% of students on grade level. Sixth grade students demonstrated the highest growth rate at 208%, moving
from 11% to 36% on grade level.

These results highlight the impact of systematic, differentiated math instruction across all tiers. The
effectiveness of Tier 1 instruction was evident through the consistent use of the core math curriculum paired
with embedded math routines. Small-group instruction, driven by data and facilitated during WIN blocks,
provided students with personalized learning opportunities to reinforce key skills and concepts. Additionally,
Tier 2 and Tier 3 interventions, led by math specialists and supported by progress monitoring, ensured that
students requiring additional support received timely, targeted instruction to accelerate their learning. Monthly
data meetings were held with Math Curriculum Coordinators to focus on instructional strategies and shifts for
Math Specialists. With significant interventions and data monitoring systems there was a 30% increase in the
number of students at grade level from fall to spring across the school and a 23% decrease in the number of
students two or more grade levels below; indicating BRCPS is closing the most severe skill gaps (Table F).
Similarly for MLL, there has been more progress made to close the skill gaps for MLL students, however, not
at the same levels of non-MLL peers or peers identified as SWD (Table H).

Overall, the alignment of instructional strategies with student needs has led to measurable academic
growth and significantly increased student readiness in mathematics across all grade levels.

Criterion 6: Program Delivery - Academic Program

BRCPS began the 20242025 school year with a clear and intentional commitment to improving student
outcomes through four core instructional priorities:
1. Ensuring fidelity in the use of High-Quality Instructional Materials (HQIM)
2. Strengthening systematic, rigorous Tier 1 instruction for all students
3. Utilize MTSS practices to leveraging targeted data collection to drive tiered instruction within PLCS
4. Supporting differentiated academic needs through structured What I Need (WIN) time and small
group instruction
5. Continued integration of writing. Significant efforts to increase the frequency that students are writing
across the curriculum.

Curriculum Implementation and Instructional Fidelity



In spring 2024, classroom observations and grade-level team discussions revealed inconsistent use and
implementation of core instructional materials, particularly within the Lower School reading program. In
response, BRCPS invested in structured systems of instructional support and monitoring. By October 2024,
100% of classrooms had implemented Wonders 2020 (ELA) and Bridges (Math) curricula with increased
fidelity. Additionally, BRCPS developed a comprehensive Pre-K to Grade 6 science scope and sequence to
guide instruction and ensure mastery of science standards.

To sustain this progress, Curriculum Coordinators began leading regular instructional observation cycles
using structured look-fors, lesson planning templates, and common assessments to monitor Tier 1 instruction.
Aligned grade-level planning guides support consistent pacing, standard alignment, and lesson rigor. To
further support teacher development, Coordinators model effective instructional strategies, provide
opportunities for peer observation and support for unit lesson planning for staff as needed. Instructional
Coaches have provided differentiated coaching tailored to teacher and student needs.

Data-Driven Instructional Planning
BRCPS utilizes a cycle of inquiry model to inform and drive instruction across classrooms. Key data
components include:
e Formative assessments, weekly checks, and daily exit tickets to measure student understanding
e Unit assessments and benchmarks, reviewed during PLCs to monitor pacing and standards mastery
e Structured PLC protocols promote trend analysis across grade levels and content areas to inform and
adjust instruction
e Biweekly progress monitoring and monthly data meetings to track growth and inform regrouping
during WIN time

In SY25, these data-informed systems directly shaped both whole-group and small-group instruction in core
content areas. Analysis of MCAS SY24 data identified persistent performance gaps in constructed response
and multi-step questions, particularly among Students with Disabilities (SWD) and English Learners (EL).
These findings were used to guide instructional priorities, targeted support, and intervention groupings within
core and WIN instruction, leveraging the expertise of reading and math support staff.

Commitment to Rigorous and Equitable Tier 1 Instruction
BRCPS’s commitment to equity and academic rigor is anchored in its work to strengthen Tier 1 instruction. In
SY25, several systems and practices were refined to deepen instructional effectiveness:

e The master schedule was designed to preserve core content time and prioritize dedicated WIN blocks
for targeted support in both math and reading.

e Increase length of planning two days per week to accommodate deeper planning and meaningful PLC
collaboration about Tier 1 rigor, effective instructional strategies and review of student data to make
instructional decisions.

e Core subject area Coordinators developed instructional routines to guide instructional minutes to
support pacing of instruction and healthy instructional habits to ensure students are engaged in
grade-level work, problem solving, collaborating discussions; doing a majority of the cognitive lift.

e Daily common planning time enables grade-level teams to collaborate on lesson design, student work
analysis, and instructional planning across ELA, math, and science.

e [earning Walks conducted by the Academic Team members to identify strengths, areas of needed
support and provide professional development to support growth.

e Implementation of “Instructional Sprints” to support focused teacher development of one
high-leverage strategy at a time to support faster implementation, followed up by PLC discussions and
observation-feedback cycles to lead to faster implementation. PD focused on Total
ParticipationTechniques, student discourse and implementation/development of scaffolds to support
struggling scholars.

10



e Professional Learning Communities (PLCs) follow a structured agenda that includes:

o Unpacking unit plans and pacing guides

o Reviewing formative and benchmark data

o Planning for scaffolds, accommodations, and extensions

o Collaborative review of student work with an emphasis on writing development, academic
discourse, and cognitive demand.

o PLC collaborative discussions focus on the incorporation of high-leverage strategies to
promote engagement, differentiation and high-leveling questioning prompts.

e BRCPS held the first cohort of 34 instructional staff through a 40-hour professional development
series, The Skillful Teacher, to support strong Tier 1 instructional and inclusive practices. The second
cohort will begin in August of 2025 for 30 instructional staff.

e Professional development aligned with our school improvement plan focused on increasing tier 1
rigor through increased student engagement, academic discourse and integration of scaffolding and
differentiated instruction. Utilizing “Instructional Sprint”, a concept from Jim Knight, mini-pds
focusing on one specific high-leverage strategy were conducted focusing on increasing student
discourse, scaffolds and higher-level questioning strategies; followed by Learning Walks. Spring 2025
Learning Walks showed a 30% increase in the amount of student discourse and integration of
scaffolds for all learners.

Strengthening Writing Instruction Across Content Areas

e Research shows that frequent writing improves reading comprehension and critical thinking. Subject
area Curriculum Coordinators embedded daily writing prompts in subjects or responses to
higher-level questioning. Multiple daily writing prompts have been embedded in ELA to ask students
to respond to text, weekly writing prompts in math and science. Explicit instruction and practice for
students in grades 2-6 writing longer, essay length writing at least once per unit.

e A dedicated 30 minute Writing block was embedded in the daily schedule. This enabled teachers to
support students’ writing skills through explicit instruction in the writing process, practice long and
short writing responses, focus on idea development and the process of revisions to improve writing
skills and use of conventions. Students received feedback from the teacher, peers, and through
self-assessment with MCAS aligned rubrics.

e Significant curriculum work with curriculum coordinators was done to identify common writing
assignments, creation of common writing rubrics and opportunities for teachers to review writing
samples and work on vertical alignment.

Integration of MTSS Practices and WIN (What I Need)

BRCPS’s MTSS instructional model is led by the Chief Academic Officer and Curriculum
Coordinators, in collaboration with the Directors of the Lower & Upper Schools and Student Services. The
Intervention Coordinator supports MTSS and WIN implementation, training, and monitoring for Tier 2 and 3
supports. Data & Assessment Coordinators ensure the regular collection, analysis, and interpretation of
instructional data across all grade levels and content areas.

BRCPS continued to implement structured WIN periods to provide targeted intervention and
enrichment aligned to student data. In SY25, WIN blocks were scheduled daily with 30 minutes dedicated to
reading and 25 minutes to math, focusing on intervention, problem-solving, enrichment, and language
development.

To ensure fidelity and effectiveness of WIN instruction, the following systems were established:

e WIN Period Planning Templates to align instruction with current student performance data

e Tiered intervention menus connected to skill gaps and aligned programs

e Ongoing WIN fidelity checks, conducted by Curriculum and Intervention Coordinators, to monitor
delivery, student engagement, and instructional quality

e Structured observation protocols and feedback loops embedded into coaching cycles to reinforce best
practices

e Monthly data meeting reviews of tier 2 and 3 intervention progress monitoring needs and adjustments.

11



All instructional staff received targeted professional development on Tier 1, Tier 2, and Tier 3 interventions
and enrichment. Training topics included:
e Progress monitoring systems and regrouping based on data
Differentiated intervention strategies aligned with MTSS
Hands-on data investigations for reading and math instruction
Use of aligned intervention tools and resources

Through this cohesive leadership structure and consistent use of data, BRCPS is creating aligned
instructional systems that are responsive to student needs, rooted in evidence-based practices, and focused on
continuous improvement.

Support for All Learners
At BRCPS, it remains a top priority to continuously evaluate and adjust our practices to ensure we are
effectively educating and supporting all learners. This past year, we enhanced our multi-tiered systems of
support and adopted/piloted high-quality curricula to strengthen our Tier 1 instruction. We strategically used
data to form dynamic Tier 2 and 3 intervention groups for math and literacy, focusing on closing gaps and
fostering significant growth. These groups met during the additional WIN block, scheduled daily for K2-6
students.

Our model also emphasizes push-in support services during core content blocks to promote equity and
access. Special education teachers, EL teachers, math specialists, and reading specialists collaborate with
students during whole group instruction and pull small groups within classrooms.

BRCPS implements a collaborative co-teaching instructional model. General education teachers co-teach
daily with Special education teachers, Reading specialists, Math specialists, Reading support teachers, and
Paraprofessionals. BRCPS teachers are provided common planning time with their grade level teams and
co-teachers if appropriate. Within these content meetings either led by the subject area coordinator or lead
teachers, teams work together to fine tune lessons to meet the needs of their students. K1/K2 classrooms have
a teacher and a full day paraprofessional who collaborate to deliver instruction throughout the day. First and
second are self-contained, third through fifth grade is departmentalized with paired classrooms. Each grade
level consists of an ELA/Social Studies teacher paired with a Math/Science teacher. To provide additional
support to classrooms, reading and math specialists push into each classroom. In classrooms that contain
students with an IEP, a special education teacher co-teaches with the general education teacher. Sixth grade
continues to be a middle school model where there is one teacher for each content area: ELA, math, science,
and social studies. This team co-teaches with a special education teacher, reading and math specialists.

All multilingual learners receive language services from a licensed EL teacher and are placed in an SEI
classroom. FEL students are monitored for four years as they continue their education with us. Based on
ACCESS testing and other progress monitoring, students not expected to make adequate progress are placed on
an English Learner Success Plan with individualized language goals.

BRCPS is committed to supporting all learners and their families by providing translation and
interpretation services whenever needed. To maximize family participation, all newsletters, documents and
information from the school is accessible in all languages for families or is made available in the language of
need.

After School Accelerated Learning Program - Providing additional support to some of our most
academically at-risk students was a central focus of the after-school program. We offered both ELA/Reading
and Math programs designed to help close achievement gaps, using targeted instruction delivered by our own
highly qualified staff. The instructional team included special education teachers, the ELL coordinator, and
general education teachers, all of whom hold SEI endorsements to support the needs of English Language
Learners.

The math component served students in grades 3—5 who were identified by grade-level teams as needing
additional intervention. Instruction was hands-on, engaging, and based on components of our existing tiered
interventions, including I-Ready and MCAS-aligned tasks. The literacy component supported students in
grades 4—6, with instruction tied closely to targeted reading standards and progress tracked through
curriculum-based measures.
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Despite staffing constraints, the program was staffed by highly effective educators whose instruction
consistently results in strong student growth. The attendance rates across both programs was affected by
significant sickness of students and teachers of the program. Despite this, the attendance rate was above 85%
which reflects students’ engagement and commitment. Overall, the after-school program provided meaningful,
structured academic support that contributed to accelerated learning for participating students.

Math focused program targeted at closing achievement gaps for 50 students in ELA, which included 16
MLL students supported by MLL staff. The math program included 58 students in grades 4-6 that were
identified by grade level teams as students that could benefit from a double-dose of support in math
intervention. Utilizing components of our current tier 2 and 3 interventions, [-Ready Teacher Toolbox and
MCAS preparation exercises, teachers provided activities and instruction that was hands-on and provided a
great deal of student participation. There was an attendance rate of math that was lower due to significant
illnesses during the 5 week span. Overall attendance was 76%. For math, eight math standards were identified
to target for instruction based on student MCAS results. Pre/post test data showed an improvement of 30% (on
100 pt scale) in the nine identified standards. Students also grew by 20% (on a 100 pt scale) in fluency on
mathematical operations.

For Literacy, 50 students participated in this program in grades 4-6. To track progress, provide a more
timely way to track progress and growth within the program dates we utilized CBM (Curriculum-Based
Measures) to identify pre/post growth and progress monitoring throughout the length of the program. For
Literacy, six Literacy standards were identified to target from SY24 MCAS data along with daily work on
conventions and weekly writing prompts. Pre/post test data showed the most significant improvement in use of
conventions. The targeted standards showed increased rates of mastery.

Efforts Made to Accelerate Learning During The 2024-2025 school year:

Boston Renaissance Charter Public School (BRCPS) remains committed to ensuring all students receive the
instruction and support necessary to accelerate academic growth, particularly in response to unfinished
learning from the pandemic. The school's strategy is firmly aligned with the Massachusetts DESE Acceleration
Roadmap and includes key initiatives to strengthen core instruction, expand targeted supports, and build family
engagement.

1. High-Quality Instruction Grounded in MTSS
BRCPS implements an inclusive academic model rooted in the Multi-Tiered System of Supports (MTSS),
which ensures access to:

e High-Quality Instructional Materials (HQIM) across ELA, math, and science

e Instruction grounded in Universal Design for Learning (UDL) principles

e Tiered supports that include daily WIN Blocks, intervention groups, and adaptive digital platforms

Instruction is delivered through whole-group and small-group structures that provide real-time scaffolds and
differentiated supports. Grade-level content is prioritized, with instructional decisions guided by valid and
reliable data sources, including i-Ready, Lexia, and Aimsweb Plus. Changes to the master schedule provided
an 85-minute collaboration period twice per week to allow the development of Professional Learning
Communities (PLCs) to focus on student achievement data and expand discussions that will focus on effective
instructional strategies, pedagogy and differentiation for small groups, especially for students with strategic or
intensive needs.

2. 2024-25 Academic Acceleration Initiatives

e To address unfinished learning and reduce summer slide, BRCPS implemented targeted summer
support through a 1:1 Lexia Core5 Intervention for students needing foundational reading support.

e After School Accelerated Learning Program, or ALP, that provided small group targeted instruction to
students in the 30-50th percentile needing additional support to improve their mastery of standards.

e Third grade students engaged in a targeted initiative using IXL to deepen their understanding of
grade-level math standards through a structured and motivational Math Badge Challenge. This
program encouraged student agency by incorporating three levels of math badges, each aligned to a
specific set of standards, progressing from foundational to more complex concepts. Students were
provided dedicated time during class to work on IXL and were also given the option to continue their
progress during recess, demonstrating a high level of commitment and enthusiasm. The challenge
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promoted intrinsic motivation, as students worked toward earning badges at their own pace.
Approximately every three weeks, a grade-level assembly celebrated students’ achievements, where
they were recognized for badge completion and awarded raffle tickets for prize drawings. The visible
excitement, passion, and perseverance shown by students highlighted the program’s success in
fostering a sense of ownership in their learning. By leveraging IXL’s instructional videos and
feedback, students were empowered to independently revisit and master concepts they initially found
challenging, reinforcing both skill development and self-directed learning

3. Strengthened Instructional Supports During the School Year
BRCPS has expanded the use of adaptive learning technologies to provide ongoing, personalized academic
growth:
e [Lexia Core5 and PowerUp, IXL, and i-Ready are embedded into daily instruction and WIN blocks to
reinforce skill development and close learning gaps
e XL Math Challenge for Grades 2 and 3 to reinforce fluency, problem-solving, and conceptual
understanding.
e Expanded access to Lexia, IXL, and i-Ready, allowing students to continue personalized, adaptive
learning at home
e Data from these tools is reviewed biweekly to inform regrouping and instructional adjustments

In addition, BRCPS has launched a new policy to ensure regular, meaningful homework is assigned across
grades to reinforce daily learning and build home-school connections.

4. Family Engagement for Academic Success
Recognizing the critical role of families in accelerating student learning, BRCPS has increased
academic-focused outreach:
e Launched Math and Reading Nights - interactive events that provide families with engaging games,
hands-on learning strategies, and take-home resources.
e Distributed Summer Learning Book Packs and grade-level learning guides for every student to
promote home-based practice and reduce summer learning loss.
e Offering parent workshops and translated resources to ensure multilingual access and participation.

5. Alignment to DESE’s Acceleration Roadmap
BRCPS’s approach is fully aligned with DESE’s four acceleration pillars:

1. Access to Grade-Level Content + Just-in-Time Scaffolds
e Provided through HQIM, WIN blocks, and differentiated grouping
2. Strengthen Core Instruction
e Focused through coaching, PLC data reviews, and targeted PD
3. Use Data to Inform Instruction
e Data cycles using i-Ready, Lexia, and formative assessments guide decisions
4. Build Strong Relationships + SEL Support
e Continued implementation of Responsive Classroom and core value instruction

By embedding acceleration strategies into summer programming, core instruction, adaptive tools, and family
partnerships, BRCPS is ensuring that every student, particularly English Learners and those furthest from
opportunity, has the tools, time, and support to grow academically and thrive.

Acceleration strategies in SY26 will include:

BRCPS will integrate the following strategies for the SY26 school year:

Access for students to be able to accelerate in their learning opportunities go beyond what we ask of
students. Acceleration is also made possible by ensuring students are provided with highly-effective
instruction, the ability to access support when needed and by ensuring systems are in place to ensure
students are progressing to reach their potential.

° For SY26, there will be a continued focus on solid tier 1 instructional practices and routines, fidelity
to our Wonders 2020, Bridges Math and Science core curriculum, implementation with fidelity of PBIS
initiative to support our SEL needs to support a more inclusive and effective learning environment and a
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significant use of resources to provide many of the staff with professional development through Research for
Better Teaching s Skillful Teacher course as part of our second cohort.

° To ensure better gains are made from interventions a formal MTSS/WIN Manual is developed and
will be further guidance in SY26. Our model of MTSS is based on the MTSS diamond. This model differs
because beyond tiers 1-3 there is also an emphasis on tier 1+ (students above grade level). This guidebook
will identify the recommended practices, procedures and interventions, outline the needed time allotment, and
the creation of Standard Operating Procedures (SOP) to ensure fidelity to the time, fit and dose is consistent
according to the intervention manuals.

° Continuation of data monitoring meetings will follow a more defined protocol and focus on ensuring
students with strategic or intensive needs get the needed interventions by providing more support to classroom
teachers by utilizing our new Academic Support Team (AST). This group consists of reading/math specialists,
Directors/CAOQ, special education, and curriculum coordinators to create action plans. This team will provide
additional support directly to classroom teachers, to help monitor achievement data, and make
recommendations for actionable plans for instruction and monitoring interventions. Thus, holding staff
accountable for student progress.

° To minimize learning loss during the summer of SY25, BRCPS is utilizing funding to provide
summer learning for students that will focus on increasing student literacy, math, science and problem solving
skills utilizing an IXL evidence-based program with students.

Organizational Viability

Criterion 10: Finance
Budget and Finance

Unaudited FY25 statement of revenues, expenses, and changes in net assets (income statement) is attached to
this report, Appendix F.
Unaudited FY25 statement of net assets (balance sheet) is attached to this report, Appendix F.
The BRCPS school budget for FY26, approved by vote of the Board of Trustees on May 21, 2025 is included
in this report, Appendix F.
The BRCPS capital plan for FY26 is attached to this report, Appendix F.
FY26 Enrollment Table Enter Number Below
Number of students pre-enrolled via March 14, 2025 submission 1095
Number of students upon which FY26 budget tuition line is based 944
Number of expected students for FY26 first day of school 968

Please explain any variances: As of the last day of school 50 parents informed us that their students will not be
returning. Based on the school's attrition history it is expected that at least another 70 or more students will not
be returning by the first day of school.
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ADDITIONAL INFORMATION REQUIRED BY CHARTER SCHOOL

Appendix A: Accountability Plan - School Year 2024-2025

Faithfulness to Charter

2024- 205
Performa
nce
(Met/Not
Met)

Evidence

Objective: BRCPS will implement an effective whole-child model that ensures stu

orowth and their social and emotional development

dents' academic

Measure: At least 50% of BRCPS students will meet or exceed their annual

105% of students in grades K2-6 met their annual growth targets in ELA.

. . . Met
growth targets on iReady assessments in ELA and Mathematics each year 100% of students in grades K2-6 met their annual growth targets in Math.
Measure: Each year, at least 75% of teachers receiving targeted coaching and 62 teachers took the SEL pre_s}? rvey and 45 teachers Fook th'e SEL pqst—survey.’ 45
rofessional development for social-emotional learning will increase at least teachers who responded to both surveys. 15 teach'ers indicating a desire FO recerve
p Not Met SEL support. Of these 15, 8 teachers reported an increase of 30% on their

30% between the pre and post assessments of implementing Second Step SEL
Standards and Restorative Justice practices.

self-assessment scores based on their PD or targeted coaching sessions. This equates
to 53%, which does not meet the 75% goal.

Objective (for KDE2): All BRCPS students will receive interventions, supports and enrichment in classroom environments that meet their individual

learning needs

Measure: Each year, all BRCPS students, grades K-6, will have designated
time each day in their schedules during which they receive targeted
interventions, academic enrichment, and advanced learning opportunities; this

The WIN block was incorporated into the K-6 schedule to offer students personalized
interventions, academic enrichment, and advanced learning opportunities. Instruction

targeted instruction will be determined by assessment data (ELA and Math) Met was dnlvep by benchmark dataj from the Aimsweb and iReady p latformsz as Weu as

. . . unit exit tickets. This method is supported by our MTSS documents, which outline
gathered and analyzed in regularly occurring assessment cycles taking place at . . .
least every 3-6 weeks. the tiered transition points for student support.
Measure: Each year, th? number of students with dlsgbllltles (SWD) who During SY?24, the percent of SWD that met or exceeded typical was 42%. For SY25,
meet or exceed their typical annual growth targets on iReady ELA assessments . 0 X .
will increase by at least 5% over the prior year. grades 1- 6. (SY19 serves as Not Met the percent of SWD that met or exceeded typlcal ‘growth was 49 %. While this was
Year 1 baseline, 45%) ’ ’ growth, it does not meet the level as needed in this accountability plan.

) 0

Measure: Each year, the number of English learners (ELs) who meet or During SY?24, the percent of ELs that met or exceeded typical was 45%. For SY25,
exceed their typical annual growth targets on iReady ELA assessments will Not Met the percent of ELs that met or exceeded typical growth was 48%. While this was

increase by at least 5% over the prior year, grades 1-6. (SY19 serves as Year |
baseline 61%)

growth from the previous year, it does not meet the level as needed in this

accountability plan.

Objective( KDE 3): BRCPS will support teachers in developing the capacity to deliver and assess the impact of high-quality, targeted instruction for diverse

learners.
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Throughout SY25, Professional Development was offered to teachers covering topics
S ) including Bridges to Mathematics curriculum and intervention, RBT - Skillful

Measure: Each year, at lc?ast 80% of teache.rs paﬁ1c1pat1ng n profe.ss.lonal Teacher cohort, use of [-Ready data and ST Math data for instructional decisions,
development focused on instructional practice will find that the training they DEI professional development, inclusion of scaffolding and differentiation and
received positively impacted their capacity to provide targeted instruction for increasing rigor and student discourse. To better support the tracking of professional
diverse learners. Feedback on professional development will be gathered Met development and exit surveys BRCPS implemented PowerSchool’s Professional
through post-session evaluations, completed at a minimum of 90% response Learning.
rate. 89% of survey respondents indicated that the Professional Development sessions

positively impacted their capacity to provide targeted instruction for diverse learners.

The response rate for exit surveys was 92%.
Measure: Each year, in addition to 40 hours of collaborative planning time, All teachers, coaches, and facilitators participated in bi-weekly meetings to review
100% of BRCPS general education and special education teachers will standards and content, collaborate on identifying and addressing learning barriers,
p gﬁlClpaFe m ‘tl)l—week.ly meetings focuseq on th? use of data—dr}ven, Met and analyze and respond to data relevant to their specific content areas.
differentiated instruction for all learners, including SWD, English learners, and
advanced learners.

Dissemination
2024-2025
Performance Evidence
(Met/Not Met)

Objective: BRCPS will share its model for social-emotional development with other schools in Massachusetts over the course of the charter term

Measure: Each year, BRCPS will share elements of its school counseling

While several opportunities were attempted, BRCPS was not able to host a school to

and §ocia1-em0‘%i0n'al leaming model with at least one Massachusetts Not Met meet this dissemination goal.
public school/district by hosting school representatives at BRCPS.
Measure: Each year, BRCPS will share elements of its school counseling While several opportunities were attempted, BRCPS was not able to host a school to
and' social-emotional learning model ina collaborapve profe;smnal Not Met meet this dissemination goal.
setting such as a conference, communities of practice, or similar
convening of educators.
Reach Objectives and Measures (if applicable)
2024-2025
Performance Evidence
(Met/Not Met)

Objective: The Board of Trustees will provide active oversight of the schoo

I and its academic program to ensure that BRCPS is an academic success

Measure: The BRCPS Board of Trustees Academic Achievement Committee will
meet to review academic data and discuss academic program delivery 5 times per

year, each year of the charter term

The BRCPS Board of Trustees' Academic Achievement Committee
met to review academic data and discuss the school's academic
program 5 times between 7/1/24 and 6/30/25, as evidenced by
committee meeting minutes.

Met
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Measure: The BRCPS Board of Trustees Academic Achievement Committee will
provide updates on academic initiatives and progress to the full Board of Trustees at
each regularly scheduled Board of Trustees meeting, to be reported annually each
year of the charter term

Met

The BRCPS Board of Trustees' Academic Achievement Committee
provided updates on academic initiatives and progress to the full Board
of Trustees at each regularly scheduled Board of Trustees meeting, as
evidenced by Board meeting minutes.

Appendix B: Recruitment and Retention Plan 2024-25

Recruitment Plan

2024-25 Implementation Summary:

SWD:

Efforts to increase the enrollment of students with disabilities at BRCPS have made an impact on the school’s student population. Targeted recruitment strategies
have included ongoing communication with public agencies that support families with young children, including those facing challenges or crises. A key success
has been extending outreach to the caseworker or special education teacher level with families, ensuring that those who work directly with families are aware of
BRCPS and are more likely to include the school in their referrals and recommendations. Enrollment in K1 and K2 continues to include a strong number of
siblings of current students, contributing to continuity and community within the school. All incoming students are screened upon enrollment to identify
academic needs, which may result in updated subgroup classifications. Based on current projections, the incoming class is expected to meet the school’s
comparison index for enrollment of students with disabilities.

Multi Language Learners /EL:

Recruitment efforts to increase the enrollment of multilingual learners (MLLs) at BRCPS have continued to positively influence the diversity of the student
population. Outreach strategies have included distributing 300 school applications at various community-based locations such as health centers, food stores, and
local organizations, as well as participating in charter school enrollment events. These efforts have helped ensure that families from a variety of linguistic and
cultural backgrounds are informed about the enrollment process and the educational opportunities at BRCPS. Social media has begun to play a key role in
outreach. Beginning in November 2024 and continuing through the February enrollment deadline, the school shared lottery information on Facebook and
Instagram in multiple languages, including Spanish, Haitian Creole, Cape Verdean Creole, and Portuguese. These targeted postings contributed to increased
visibility and engagement among multilingual communities. Enrollment in K1 and K2 continues to reflect strong family connections, with many new students
being siblings of current enrollees. Upon enrollment, students are screened for language needs, which can impact their initial subgroup classification. As students
receive language services and progress through the curriculum, their classification is updated, including when they achieve Former English Learner (FEL) status.
The incoming class is projected to meet the comparison index for multilingual learner enrollment.

| Describe the school’s general recruitment activities, i.e. those intended to reach all students.
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General Recruitment Activities for 2025-2026:
In SY26, we will continue with the strategies that have worked for us this past year and continue participation in the Boston Charter School Application

allowing for easy access to applying to the school for families in the region. A team of staff members will continue to attend the annual charter school fair in
order to recruit families as well. In 2024, our school created a new recruitment video to highlight the Boston Renaissance Public Charter School and its
commitment to developing the whole child; utilizing the passion of our staff, students, parents, board members and alumni to capture the school’s vision.
SY26, BRCPS will continue to use this video and our intensified social media presence on LinkedIn, Facebook, X, and other channels to better advertise the
hands-on, engaging and whole child educational activities taking place in classrooms. BRCPS will continue to ensure the message that Communications on
the application deadline and lottery date will go out to families of existing students so that they can share the information through word of mouth with those
they know. With a new Communications Director, we will try to increase our exposure to this increased social media presence and begin to research the use
of Google Ad words and geofencing marketing to enhance our outreach efforts by tagging local establishments for targeted audiences.

(a) CHART data
School percentage: 10.8%

Recruitment Plan 2025-26 Strategies
List strategies for recruitment activities for each demographic group.

Special Education Students/ Students with Disabilities

(b) Continued 2024-25 Strategies

BRCPS will continue to use the following strategies to attract and enroll students who, when compared to students in similar
communities/sending district, such as special education, limited English proficiency, free and reduced Iunch subgroups.
BRCPS communicated with sending districts, Boston based charter schools, and preschool/daycare centers, and early
intervention centers to recruit new students from over enrollment. BRCPS used our intensified social media presence on
LinkedIn, Facebook, X, and other channels to better advertise the hands-on, engaging and whole child educational activities
taking place in classrooms. We will continue to provide clear messages (traditional and electronic) regarding the application
deadline and lottery date will go out to families of existing students to aid in the recruitment through current parent
recommendations. Activities such as general recruitment advertisements are distributed to local businesses, advertising on our
website and social media channels as well as offering guided tours to families. We will continue participation in the Boston
Charter School Application to increase access to all families. Enhancing our exposure this year were several events held to
recognize the school’s 30th anniversary. This provided more exposure and provided additional media coverage and open
house events for prospective parents. By using these strategies, BRCPS aimed to increase the enrollment within these
subgroups by 5% over a five year period.

‘_el—p'e‘l'ee‘ﬂ'tﬂgc. 19394
The school is
(at/above/below) below CI
percentages
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(c) 2024-25 Additional Strategy(ies), if needed
¥ Did not meet CI: additional and/or enhanced strategies needed. Include the time allotted for each strategy for data
change (i.e. 2-3 years, 1 year) and/or if the school collaborated with a local community organization on these strategies.

In SY26, BRCPS will use deliberate and specific strategies to attract and enroll students who, when compared to students in
similar communities/sending districts, such as special education, limited English proficiency, free and reduced lunch
subgroups. BRCPS will continue to recruit new students and families by

e Holding more family events and open house events, BRCPS will partner with currently enrolled families to serve as
ambassadors to the school and disseminate information in community forums.

e Continue to increase our social media presence to enhance our outreach to community-based nonprofits located in the
neighborhoods where our families typically live and to visit different community centers and family resource centers to
share information around the robust wrap-around services the school offers for all learners and simplify the ability of
our current families and staff to share the positive and engaging experiences of our students to new families.

e When holding family events, BRCPS will partner with currently enrolled families to serve as ambassadors to the school
and disseminate information in community forums using our new communication platform through PowerSchool.

e In addition, with a new Communications Director, we will try to increase our exposure to this increased social media
presence and begin to research the use of Google Ad words and geofencing marketing to enhance our outreach efforts
by tagging local establishments for targeted audiences.

By using these strategies, BRCPS will increase their enrollment within these subgroups by 5% over a five year period.

(a) CHART data

School percentage: 17.2%
CI percentage: 31.0%

The school is
(at/above/below) below CI
percentages

English Learners/ Limited English-proficient Students
(b) Continued 2024-25 Strategies

In SY25, BRCPS implemented a range of strategies to attract new families and increase enrollment, particularly among
underrepresented student populations. These efforts were designed to ensure greater access for students classified as
multilingual learners, and those eligible for free or reduced-price lunch, in alignment with comparison indices across similar
communities and sending districts. The school increased its presence in the community by distributing over 300 applications
and QR code enrollment information to local organizations, including community health centers, cultural organizations, and
early childhood service providers. Applications were also handed out at international grocery stores and family resource
centers located in neighborhoods where many BRCPS families reside. Additionally, staff participated in charter school
enrollment events, including the annual Boston Charter School Fair, and conducted guided school tours for prospective
families. Social media channels such as Facebook and Instagram were used to share enrollment information in multiple
languages, including Spanish, Haitian Creole, Portuguese, Cape Verdean Creole (Crioulo), and Chinese. However, due to an
open position in the communications department, some of the planned digital outreach efforts were not fully realized, which
limited the reach and consistency of online messaging.

Despite these challenges, BRCPS saw success in several areas, including increased visibility in target communities and higher
levels of engagement among multilingual families. Social media posts, and two additional Math and Reading Nights during
the key enrollment window in early 2025 helped drive awareness, although they largely reached existing audiences rather than
expanding into new ones. The school also hosted family events, such as Parents of Renaissance, where current families acted
as ambassadors and shared their experiences with prospective families. Communication efforts extended to preschools, early
intervention centers, and Boston-based charter schools to recruit students through over-enrollment channels. To support
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accessibility, BRCPS began utilizing platforms such as Smore to publish family newsletters and recruitment materials, which
offered easy-to-navigate translation features in hundreds of languages. Staff also worked to strengthen connections with
nonprofit and community-based organizations that support families in BRCPS neighborhoods.

Throughout SY25, BRCPS remained committed to creating inclusive, multilingual communications and family-friendly
recruitment practices. These efforts laid the groundwork for continued, targeted enrollment strategies in SY26 and beyond.

(c) 2025-26 Additional Strategy(ies), if needed

{4 Did not meet CI: additional and/or enhanced strategies needed.

Include the time allotted for each strategy for data change (i.e. 2-3 years, 1 year) and/or if the school collaborated with a local
community organization on these strategies.

In SY26, BRCPS will use deliberate and specific strategies to attract and enroll students who, when compared to students in
similar communities/sending districts, such as limited English proficiency, free and reduced lunch subgroups. BRCPS will
continue to recruit new students and families by

o Increasing our efforts through technology and our social media presence to improve the ease of access of one and
two-way communication that possesses translation functions using applications such as Facebook, Instagram, and X for
current and prospective families on enrollment and school events in the predominant languages found in the Boston area
(Spanish, Haitian Creole, Portuguese, Chinese, Crioulo (Cape Verdean Creole) and Vietnamese) for our families that may
not have English as their first language.

e BRCPS will continue to ensure the message that Communications on the application deadline and lottery date will go out
to families of existing students so that they can share the information through word of mouth with those they know. With a
new Communications Director, we will try to increase our exposure to this increased social media presence and begin to
research the use of Google Ad words and geofencing marketing to enhance our outreach efforts by tagging local
establishments for targeted audiences; utilizing these applications in and around targeted cultural centers, places of
gathering and international shopping centers to continue to expose BRCPS to a continued audience.

e We will create and utilize different applications such as Smore for our family newsletters and recruitment newsletters that
provide easy translation into hundreds of languages. Utilize social media presence to enhance our outreach to
community-based nonprofits located in the neighborhoods where our families typically live and to visit different
community centers and family resource centers to share information around the robust wrap-around services the school
offers for all learners and simplify the ability of our current families and staff to share the positive and engaging
experiences of our students to new families.

e Regardless of activities, we will continue to focus on traditional methods of recruitment such as

o word of mouth, open house opportunities, advertisements through local newspapers,

o keeping our website and social media channels updated as well as continuing family nights.

o A team of staff members will continue to attend the annual charter school fair in order to recruit families.

o Continue participation in the Boston Charter School Application to increase access to all families.
Our hope is to increase our enrollment by combining “traditional” recruitment efforts with the ease of access and networking
of digital and social media tools to continue to provide clear messages regarding the application process, how to select
BRCPS, the application deadline, and lottery dates so current and future families know what to expect in the selection of
schools within the lottery. By using these strategies, BRCPS will increase their enrollment within these subgroups by 5%
over a five year period.
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Students eligible for free or reduced lunch (Low Income/Economically Disadvantaged)

Economically Disadvantaged/Low Income/Students Eligible for Free or Reduced Lunch
(b) Continued 2023-24 Strategies
(a) CHART data {4 Met CI: no enhanced/additional strategies needed.

Sc(';‘l"’l Perce“tag‘g 4699(5% (c) 2024-25 Additional Strategy(ies), if needed
percentage: 64.97 Did not meet CI: additional and/or enhanced strategies needed. Include the time allotted for each strategy for data

Th;? tS)ChO(/:tl) IIS b o1 change (i.e. 2-3 years, 1 year) and/or if the school collaborated with a local community organization on these
(at/above/below) above strategies.

percentages Met CI: no enhanced/additional strategies needed.
(d) Continued 2024-25 Strategies
e N/A (Our lottery is for students entering grades K1-4, with the vast majority of enrolling students entering K1, at age 4,
Students who are therefore not identified as “sub-proficient”).
sub-proficient 2025-26 Additional Strategy(ies), if needed

e N/A (Our lottery is for students entering grades K1-4, with the vast majority of enrolling students entering K1, at age 4,
therefore not identified as “sub-proficient”).
(d) Continued 2024-25 Strategies
e BRCPS will seek to recruit and enroll students who may be at risk of dropping out of school through communication
with service providers including Horizons for Homeless Children, the MA Department of Children and Families, and
the MA Department of Transitional Assistance.
2025-26 Additional Strategy(ies), if needed

Students at risk of dropping
out of school

Retention Plan 2024-25

List the successes and challenges of implementing strategies from the 2024-25 Retention Plan.

2024-25 Implementation Summary:
Our retention plan is a fundamental and fully integrated aspect of our model, as we always work hard to help students succeed. Our whole
child approach along with our focus on family and student engagement is centered around keeping all students enrolled and minimizing
student attrition. We have success in grades Pre-K — 4; attrition is concentrated in grades 5 and 6, as students move on to other schools,
particularly those with grade spans extending to 12th grade.

Overall Student Retention Goal

The overall student retention goal rate may be determined based on the school s past retention rates, the
sending district(s) retention rate(s), and the supports the school implements to increase student retention.

Annual goal for student retention (percentage): 87%

22



(a) CHART data

School percentage:
11.5%
1 Standard Deviation:
23.87%

The school’s attrition rate
is below 1 standard

deviation.

(a) CHART data

School percentage:
11.0%
1 Standard Deviation:
24.15%

The school’s attrition rate
is below 1 standard
deviation.

Retention Plan 2024-25 Strategies
List strategies for retention activities for each demographic group.
Special Education Students/ Students with Disabilities

(b) Continued 2024-25 Strategies
e The Director and Assistant Director of Special Education will attend all of the SEPAC meetings to provide
families and students additional support and review growth.
e Support inclusive environment for all students with the implementation of school-wide PBIS.
e Ensure timely communication to families and caregivers with issues brought forth.
e Partner with teachers to develop curriculum to meet needs of IEP/504 students.
A At or below third quartile: no enhanced/additional strategies needed

() 2025-26 Additional Strategy(ies), if needed

Above third quartile: additional and/or enhanced strategies needed. Include the time allotted for each
strategy for data change (i.e. 2-3 years, 1 year) and/or if the school collaborated with a local community
organization on these strategies.
Below third quartile: no enhanced/additional strategies needed

e Systematically analyze student achievement and progress monitoring data to review HQIM and interventions for

math and reading.
e Analyzing the data of academic progress of IEP/504 students at all levels.

English Learners/ Limited English-proficient Students

(b) Continued 2024-25 Strategies
e BRCPS will continue to use the school’s student information system (PowerSchool) to provide families with
translated enrollment information and school documents.
e Provide an inclusive, culturally diverse environment & UDL learning supports to promote access to the
curriculum to support language development.
e During family nights and conferences, we provide interpreters for families for our predominant languages of
Spanish and Haitian Creole; with the ability to provide translation for most any language as needed.
e BRCPS will utilize our phone translation services (available for most any language needed) to ensure clear
communication and access for all languages and families.
e Support inclusive environment for all students with the implementation of school-wide PBIS.
e The ELL parent group will continue to meet during the school year.
e Parents will be provided school and student academic information in the language they request.
A Ar or below third quartile: no enhanced/additional strategies needed.

(c) 2025-26 Additional Strategy(ies), if needed
Above third quartile: additional and/or enhanced strategies needed. Include the time allotted for each strategy
for data change (i.e. 2-3 years, 1 year) and/or if the school collaborated with a local community organization on
these strategies.
Below third quartile: no enhanced/additional strategies needed.
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Students Eligible for Free or Reduced Lunch (Low Income)

(a) CHART data

School percentage:
13.0%
1 Standard
Deviation: 24.82%

The school’s attrition
rate is below 1
standard deviation.

(b) Continued 2024-25 Strategies

e Retention strategies for students eligible for free or reduced lunch will focus on provision of programs and services
for students and families to help eliminate all academic and non-academic barriers to learning. Our full-service
model will continue to provide a continuum of school-based services, including a full-time nurse’s office to address
physical ailments, an extensive school-based mental health counseling service model, vision and dental care
services, and a Family Liaison to help families to access additional community support services. All of these
programs are provided to all families on site at the school.

e BRCPS will maintain and continually evaluate the access of all students to enrichment opportunities through our
Visual and Performing Arts and STEAM programming.

Below third quartile: no enhanced/additional strategies needed

(c) 2025-26 Additional Strategy(ies), if needed
Above third quartile: additional and/or enhanced strategies needed. Include the time allotted for each strategy for
data change (i.e. 2-3 years, 1 year) and/or if the school collaborated with a local community organization on these
strategies.
Below third quartile: no enhanced/additional strategies needed

Students who are
sub-proficient

(d) Continued 2024-25 Strategies

e Utilizing benchmarking & progress monitoring data to identify students’ learning needs.

e Identify specific math and reading interventions (fit, dose & fidelity) to decrease gaps in learning.

e Partner with Ignite Learning to provide additional reading interventions to 1st and 2nd grade learning that are
identified with intensive reading intervention needs.

e Utilize grant funding to support our after school Accelerated Learning Program with students needing additional
support in math and reading.

2025-26 Additional Strategy(ies), if needed

e Modifying master schedule to create a schedule that provides 30 minutes of intervention time (WIN) and up to 60
minutes of intervention opportunities in math and reading for learners significantly below grade level.

e Creating grade level professional learning communities to analyze student formative assessment data to create
small group relearning or extension opportunities through the further implementation of MTSS.

e Conduct monthly progress monitoring reviews and action plans for all students not at grade level reading or math
levels.

Students at risk of
dropping out of school

(e) Continued 2024-25 Strategies
Our primary retention strategies for students who show risk factors for dropping out of school will be the continuation
and refinement of our character development and leadership programs, as well as our college readiness and awareness
programs. These programs prevent dropout because they help students develop a positive sense of identity, while
building relationships that may reveal any deeper challenges the student faces outside of school that can be addressed.
2025-26 Additional Strategy(ies), if needed
e No additional strategies required
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Appendix C: School Data Tables
Administrative Roster and Staff Attrition Data

ADMINISTRATIVE ROSTER DURING THE 2023-24 SCHOOL YEAR

End date
Name, Title Brief Job Description flt:tl: erg;lrcl)(})felgnagti;e
school)

Alexandra Buckmire, Head | Exercises educational and managerial leadership of the school, reporting directly to the | 7/1/16 N/A
of School Board of Trustees.

Ensures that curriculum and instructional practices are continuously aligned with

Massachusetts Standards and that the highest academic expectations are maintained.

Responsible for providing the instructional, operational, and administrative leadership

for the Upper School, Lower School, and Unified Student Services, and Visual &

Performing Arts departments.

Manages Finance Department including budgeting and accounting, human resources, 7/20/21 | N/A
Alexandra Emery, Chief payroll. Overseas operational functioning of the school, including facility and grounds,
Financial Officer maintenance, transportation, food service.
David Conrady, Chief Sets the vision for instructional excellence and is responsible for performing the duties | 7/1/23 6/30/25
Academic Officer of providing leadership in developing, achieving, and maintaining high quality

educational programming for all students. Responsible for ensuring high-quality

instruction in classrooms through data analysis, collaborates with Directors in all

academic areas to evaluate curriculum, instruction and alignment.
Lori Gover, Lower School | Assists in providing instructional, operational, and administrative leadership, 7/1/24 | N/A
Director overseeing grades K1-2.
Rachel Beck, Upper School | Assists in providing instructional, operational, and administrative leadership, 7/1/18 N/A
Director overseeing grades 3-6
Dwayne Veale, Director of | Responsible for the non-academic operations of the school 7117 | N/A
Operations including maintenance and security of the total physical plant, remodeling and new

construction, vendor contracts, and facilities supervision. Coordinates building safety

throughout the school and works in collaboration with the Head of School to establish

appropriate regulations, procedures, and plans to ensure safe and secure school

facilities.
Sarah O’Connor, Director Oversees the administrative and coordination of related and supplemental services: 7/1/24 | N/A
of Unified Student Services | Special Education, 504, and Health Services.
Ronnie Bevis Oversees the administrative and coordination of related and supplemental services: 7/1/24 | N/A

Director of Unified Student
Services

Special Education, 504, and Health Services.
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April Shepard, Director of | Provides administrative support in the coordination and implementation of all 7/1/23 N/A
Visual & Performing Arts performing and visual arts classes and projects. Supervises and leads all arts, music,

physical education, technology, and second language teachers.
Nerlande Mintor, Human Plan, coordinate, and supervise the operation of the Human Resources Office, to include | 2/22/21 | N/A

Resources Director

working with schools legal counsel on personnel matters and CFO on payroll review.
Develop and implement strategic goals in recruitment, selection, induction, deployment,
and performance management.

Teacher and Staff Attrition for the 2024-25 School Year

Number as of the Number of departures Number of departures following the Reason(s) for Departure*
last day of the during the 2024-25 school end of the 2024-25 school year
2024-25 school year year through July 31st
Teachers 87 12 19 14 resigned; 2 Terminated; 1
Contract term; 5 Non renewal
Other Staff 122 10 16 13 Resigned; 3 Terminated; 1
Contract; 9 Non renewal

Information About the Board of Trustees

BOARD MEMBERSHIP DURING THE 2023-24 SCHOOL YEAR

Position on . e . Number of Length of each term (start and end Final .year of service
Name Committee affiliation(s) terms possible based on
the Board date) R
served term limits in bylaws
Brian Keith Chair Governance & Nominations, 2 Elected to the Board of Trustees - 3rd & final term ends
Finance 11/17/17 11/17/26
Elected to third term - 11/18/23 end
11/17/26
Elected as Chair on 5/19/21
Craig Engerman Vice Chair Facilities 2 Elected to the Board of Trustees - 3rd & final term ends
11/14/18 2/4/28
Elected to second term on 5/18/22;
end 5/18/25
Elected as Vice Chair on 1/18/23
Kevin Cherry Treasurer Finance, 1 Elected to the Board of Trustees - 3rd & final term ends
Facilities 1/31/22; end 1/31/25 1/30/30
Elected as Treasurer on 9/21/22
Alexandra Buckmire Trustee, Head Academic Excellence, 2 Elected to the Board of Trustees - N/A
of School 7/16/18
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Finance, Governance &
Nominations

Marjorie Gardner Clerk / Staff Academic Excellence Elected to Board of Trustees - 3rd & final term ends
Rep 9/18/19 10/27/28
Elected as clerk 6/16/21
Elected to second term on 9/26/22;
ends 9/26/25
Cheryl Barrett Parent Rep n/a Elected to Board of Trustees - 3rd & final term ends
9/20/23; ends 9/20/26 09/19/31
Rocklyn Clarke Trustee Facilities Elected to the Board of Trustees - 3rd & final term ends
9/18/19 10/27/28
Elected to second term on 9/26/22;
ends 9/26/25
Kelly Williamson Trustee Governance, Nominations, Elected to Board of Trustees - 3rd & final term ends
Facilities 6/16/15 1/19/25
Elected to a second term on 7/16/18
Elected to a third term on 1/19/22;
ends 1/19/25
Shaumba Trustee Academic Excellence Elected to Board of Trustees - 3rd & final term ends
Yandje-Dibinga 12/9/15 7/16/25
Elected to second term on 7/17/19
Elected to third term on 5/18/22;
ends 7/16/25
Katie Davis Kernizan Trustee Facilities Elected to the Board of Trustees - 3rd & final term ends
05/23/23 ; ends 05/23/26 5/22/32
Devin Morris Trustee Academic Excellence, Elected to the Board of Trustees - 3rd & final term ends
Governance & Nominations 10/18/22 ends 10/18/25 10/17/31

Board of Trustees contact information: our-trustees@brcps.school

Board of Trustee and Committee Meeting Notices
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Appendix D: Additional Required Information

Facilities
Boston Renaissance Charter Public School’s location and facilities have not changed since the purchase of the 1424 Hyde Park Ave. and 8 B St,
Hyde Park property in February 2020. BRCPS continues to develop plans for how the 68,000 sq. ft. property will be utilized in the coming years.

Address Dates of Occupancy
1415 Hyde Park Ave. August 2010 — Current
Hyde Park, MA 02136
1424 Hyde Park Ave., 8 B St. February 2020 - Current
Hvyde Park, MA 02136
Enrollment
Action 2024-25 School Year Date(s)
Student Application Deadline February 28th, 2025
Lottery March 6th, 2025

Appendix E: Conditions, Complaints, and Attachments

Conditions:
In December, 2019, the Commissioner of Elementary and Secondary Education granted BRCPS charter renewal for SY2021-SY2025, with two
conditions:

Efforts to Address Concerns Resulting in Conditions

Condition 1

By December 31, 2027, the school must demonstrate that it is an academic success by providing evidence that the school has exhibited significant and
sustained academic improvement as determined by the Commissioner. Should the school demonstrate significant and sustained academic improvement
before 2027, the Commissioner may consider removing this condition, rather than wait until December 31, 2027.

Actions taken by the school in 2024-25 to address the concern that resulted in the condition

Throughout SY 24-25, BRCPS addressed academic needs through several initiatives to provide students with a comprehensive, rigorous, and
growth-oriented academic experience:

o Tier 1 Instruction: Professional development, coaching and learning walks focused on using core instructional materials and pacing with fidelity to
ensure grade level rigor. 35 instructional staff members completed the Skillful Teacher Course with RBT. All staff members received initial and
job-embedded PD on student engagement strategies, scaffolding and increasing student discourse. This was followed up by classroom observations
by curriculum coordinators and three Learning Walks by the Academic Team to capture gains and next steps using the DESE Walkthrough tool.
There was a 38% increase in instructional practices (section 3) from fall to spring.

e Professional Development: Identified needs for data-based instruction and implemented school instructional walks to assess curriculum delivery
and instructional practices. This included targeted instruction for MLL and SWD students and piloting small groups and blended instructional
oroupings and monitoring using the above walk through tool.
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e Teacher Training: Provided PD for teachers and specialists on using benchmarking and progress monitoring platforms (I-Ready & AimsWeb) to
better utilize student data for instructional decisions.

e Behavior Management: Onboarded Kickboard and implemented PBIS to track and respond to student behavior incidents, increasing
communication between departments and planning proactive solutions. Included two sessions for brain-based classroom management and
preventing student escalation.

e DEI: Implemented a DEI professional development plan to identify cultural awareness strategies, micro biases and to improve diversity and
inclusion strategies in classrooms.

e PBIS Implementation: In SY25, PBIS focused on tier 1 school-wide expectations and positive reinforcement. The PBIS team met regularly to
monitor implementation and identify areas for support. In SY25, PBIS will integrate tier 2 support as well as strengthen tier 1 strategies.

o Assessment Analysis: Analyzed SY24 MCAS and SY25 I-Ready assessments to identify strengths and improvement areas. Addressed lower scores
in written responses with a school-wide writing initiative and adjusted the math curriculum to cover previously untaught standards.

e WIN Intervention Model: Continued the WIN initiative, assessing students three times per year and using data to create targeted intervention
groups. Progress monitoring scores were reviewed every four to six weeks; ensured all students received math and reading WIN daily.

e Instructional Support: Utilized four instructional coaches and five curriculum coordinators to support K1-6 classrooms with lesson planning,
classroom management, co-teaching, and scaffolded instruction. New this year was the position of Intervention Coordinator that focused on the
intervention needs, fidelity and effectiveness of programming to close gaps of students below grade level.

e Accelerated Learning Program (ALP): Provided acceleration opportunities in math and ELA for 60 students in grades 3-5 during an extended day
program for eight weeks.

e Summer Reading Program: Offered additional 1:1 virtual support for 75 students in grades 1-3 identified with multi-year reading gaps through a
seven-week summer learning opportunity.

These 1nitiatives collectively aimed to improve student learning outcomes, support teacher development, and enhance instruction across the school.

Condition 2

Until further notice, Boston Renaissance Charter Public School must submit on a quarterly basis to the Department of Elementary and
Secondary Education (Department), at charterschools@mass.gov, board and committee meeting materials and minutes that document the
board’s efforts to ensure that the school is an academic success.

Actions taken by the school in 2024-25 to address the concern that resulted in the condition

e Quarterly meeting minutes and materials are submitted to DESE

Complaints
No complaints were received by the BRCPS Board of Trustees during school year 2024-2025.
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Attachments (if applicable)
DESE Graphs
Table A - Number of students at or above grade level in math from fall to spring on I-Ready

Number of Students BOY & EOY - I Ready Math By Band/Grade

2

is 4F 48 AF §8 (2% vo finssh) &F 65

W Threo or mors below W Two bevels below [ Oue Level Below W Early Ou Grode [ Mid or Above Grade Level

e Additional students by grade at or above grade level since BOY data
o K=+61St; 1st=+69 St; 2nd=+31 St; 3rd=+33 St; 4th=+30 St; 5th=+14 St; 6th=+17 St.
e Additional 255 at grade level or above since BOY

Table B - Number of students at or above grade level in Reading from fall to spring.

Number of Students - BOY and EOY IReady Reading Placement By Band

K-F K-35 F 15 IF s 3iF

35 4F 15 SF 55 &F &5

s

B Three or mose below [l Toolevels below [ Oue Level Below [ Escly OnGade [l Md or Above Grade Level.

e Additional students at or above grade level since BOY data
o K=+53 st; Ist = +43 St; 2nd = +30 St; 3rd = +30; 4th = +19 St; 5th = +9 St; 6th = +10 St
e 194 additional students at or above grade level since BOY data.
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Table C - I-Ready Reading Growth by Grade and Performance Band

Grade

]

School

Overall Mid or Above
Grade Level
78% (128) 112% (10)
1% (136) 48% (8)
125% (139) 127% (5)
114% (127) 162% (8)
120% (128) 117% (14)
110% (97) 71% (9)
200% (73) 88% (10)

105%

86%

Early On
Grade

93% (19)
130% (11)
167% (10)
114% (25)
124% (15)

169% (22)

239% (4)

92%

One Level
Below

71% (99)
65% (95)
113% (47)
110% (34)
90% (49)

63% (21)

233% (20)

93%

I-Ready Reading Growth - Grade & Band Level (100% goal)

Two or levels Three or
below more below
nfa nfa
110% (22) nia
130% (77) nfa

112% (42) 11% (18)

161% (15) 97% (35)

105% (32) 96% (13)

293% (8) 200% (31)

115% 130%

Reading growth was more than the expected 100% growth in 5 of our 7 grades and 105% as a building.

Most students in the categories of two or more grade levels below experienced well above average growth

in all grade levels. This speaks to the success of our focus on the fidelity to the core curriculum, small group
instruction and the success of WIN programming. Continued focus on students in the one level below
category will be a focus of SY26 as this group is not identified as needing support through Aimsweb
screening and will need a greater focus to accelerate their growth in the general education instruction.

Table D - I-Ready Math Growth by Grade and Performance Band

Grade

Overall

97% (128)
86% (137)
100% (139)
104% (127)
96% (127)
116% (97)

208% (73)

I-Ready Math Growth - Grade & Band Level (100% Goal)

Three or

levels below | more levels

Mid or Above | Early On One Level Two or
Grade Level Grade Below
138% (10) 33% (5) | 97% (113) nla
86% (3) 64% (2) 78% (104) 125% (28)
256% (1) 157% (2) 81% (54) 110% (82)
138% (3) 78% (6) 81% (51) 130% (40)
63% (3) 91% (7) 96% (45) 87% (36)
68% (12) 89% (11) | 136% (33) | 106% (12)
308% (2) 277% (7) 165% (18) 136% (9)

n/a

n/a

n/a
110% (27)
107%(36)
145% (29)

230% (37)
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Math growth was more than the expected 100% growth in 4 of our 7 grades and 100% as a building. Most
students in the categories of two or more grade levels below experienced well above average growth in all
grade levels. This speaks to the success of our focus on the fidelity to the core curriculum, small group
instruction and the success of WIN programming. Continued focus on students in the one level below
category will be a focus of SY26 as this group is not identified as needing support through Aimsweb
screening and will need a greater focus to accelerate their growth in the general education instruction.
Additionally, taking steps to ensure students above grade level continue to get opportunities for
acceleration; which is a focus of the school’s strategic plan in SY26.

Table E - Fall to Spring I-Ready Reading - Increase in Students at Grade

Grade Increase in Percent of Students at Grade Level Decrease in Percent of Students 2 or More Grade Levels Below
Fall Spring Change % Fall Spring Change in students
(% at Grade) (% at Grade) Students at % 2 or more % 2 or more grade 2 or more grade
grade level Grades Below | levels below. level below
K 22% 65% +43% - - =
1 15% 39% +24% 16% 2% -14%
2 12% 34% +22% 55% 18% -37%
3 25% 52% +27% 47% 25% -22%
4 22% 39% +17% 38% 22% -15%
5 31% 42% +11% 48% 36% -12%
6 20% 43% +23% 53% 32% -21%
School 21% 46% +25% 36% 18% -18%

Table F - Fall to Spring I-Ready Math - Increase in Students at Grade

Grade Increase in Percent of Students at Grade Level Decrease in Percent of Students 2 or More Grade Levels Below
Fall Spring Change % Fall Spring Change in students
(% at Grade) (% at Grade) Students at % 2 or more % 2 or more grade 2 or more grade
grade level Grades Below | levels below. level below
K 11% 61% +50% - - =
1 4% 33% +29% 19% 2% -17%
2 2% 26% +24% 58% 19% -39%
3 8% 35% +27% 52% 17% -35%
4 7% 34% +27% 58% 33% -25%
5 20% 44% +24% 53% 32% -21%
6 20% 43% +23% 63% 34% -29%
School 8% 38% +30% 41% 18% -23%
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Table G - I Ready Reading Growth Fall to Spring for MLL & SWD Subgroups

SWD - | - Ready Reading Growth - Fall to Spring

(% Annual Growth)

Grade Overall SWD Non-SWD ELL Non-ELL

K 78% 102% 77% 78% 78%
1 1% 80% 69% 69% 69%
2 125% 145% 125% 109% 127%
3 112% 74% 123% 128% 108%
4 115% 57% 131% 89% 124%

119% 104% 119% 100% 120%
6 206% 283% 200% 299% 200%

Table H - I -Ready Math Growth - Fall to Spring for MLL & SWD Subgroups

SWD - | - Ready Math Growth - Fall to Spring
(% Annual Growth)

Grade Overall SWD Non-SWD ELL Non-ELL
K 97% 47% 97% 100% 97%
1 86% 69% 86% 79% 86%
2 90% 90% 104% 89% 103%
3 100% 83% 108% 113% 104%
4 104% 48% 96% 81% ** 96%
5 115% 108% 116% 133% 1M1%
6 208% 136% 221% 204% 208%

ArPENDIX F: BUDGET AND FINANCE

(1) FY25 Unaudited Statement of Revenues, Expenses and changes in Net Assets (Income Statement)

(2) FY25 Unaudited Statement of Net Assets (balance sheet)
(3) BRCPS FY26 School Budget
(4) BRCPS FY26 Capital Plan
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(1) FY25 Unaudited Statement of Revenues, Expenses and changes in Net Assets (Income Statement)

Boston Renatssance Charter Public 5chool
Statement of Fevenues, Expenses, and Changes in Net Aszets (Unaudited)

Jane 30, 20235
Operating revenueas:
Twiticn 5 25,364,783
Federal and state grants 1,782,795
Medicaid 40
Food zervice 771919
Confmbutions -
A frer school program 433175
Summer camp -
COmn-behalf finge benefits 2,127 675
Total operating revenues 30,486,386
Operating expenseas:
Salames 16,082 222
Payroll taxes 888,920
Fringe benefits 1,953 823
Insurance 161 576
Contracted labor 623,664
Professional fees 119,802
Supplies 690 267
Computer 346,973
Field imps 6,832
Vehicles 4984
Mamtenance and operations 1,007,709
Staff development 161 813
Food zervice 605,960
Depreciation 1,257,147
Amortizzion 26,315
Drues and fees 101,594
Interest 443
Miscellanecus 15284
Totzl operating expenszes 26,183,000
Met operating meome(loss) 4303386
Nonoperating revenuss/{expenses):
Prvate grants and contnbutions 56,280
Contmbutions from'(to) related party 55,074
Interest meoms 121,048
Diayeare revenus 249238
Diaveare expenses (314.564)
Termmaton benefits 39177
Mizcellanepus revenne 82550
Total nonoperating {expenses)/revenues 188,995
Change m net posibon 4592 385
Met position, beginning of the year 56,738,109
Met position, end of the vear 5 61,330,494
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(2) FY25 Unaudited Statement of Net Assets (balance sheet)

Boston Eenaissance Charter Public School

Statement of Net Assests (unandited)

Jone 30, 2025
Assets
Current Assets:
Cash and cash equivalents % 27.700 382
Grants and accounts recetvable 189,103
Prepaid expenses 110,491
Total current assets 28008978
Noncurrent Assers:
Capital assets, net 35,208,443
Total noncurrent assets 35298 443
Total assets % 63.307.419
Liabilities and Net Position
Current Liabilifies:
Accounts payable % 131,473
Accmued expenses 1,528,967
Termunation benefits - current 28 782
Total current liabilities 1.689 222
Noncurrent Liabilifies:
Termination benefits 287.703
Lease liability -
Note payable -
Total noncwrrent liabilities 287.703
Total labalities 1.976.925
MNet Posifion:
Net investment in capital assets 35,298 443
Unrestricted 25041151
Eestricted
Imputed interest -
School programs 90,900
Total net position 61.330.494
Total liabilities and net position 3 63 307 419




(3) BRCPS FY26 School Budget

FY26 Budget
Tuition 25,393,579
Entitlement Grants/Other Fed 1,176,655
E-Rate Income 24,390
Mutrition 767,000
Afterschool & Summer Camp Revenue 281,590
Total Revenue 27,643,254
Staff Salaries 17,583,762
Stipends 581,970
Payroll Taxes 817,760
Fringe Benefits 2,759,692
Total Personnel Costs 21,743,184
Professional Development 219,600
Contracted Services - Instructional 335,000
Instructional Materials & Supplies 267,250
Instructional Technology 112,613
Pupil Services 162,850
Out of District Tuition 100,000
Equipment Lease/Printing 25,000
Mutrition Program 637,000
Total Instructional Costs 1,859,313
Metworking & Communications 84,933
Utilities 393,113
Interest 9,000
Depreciation and Amartization 1,275,000
Maintenance of Bldg & Custodial 533 444
Total Occupancy Costs 2,305,491
Contracted Services 724,020
Dues, Fees, & Memberships 101,502
Insurance 154 406
Office Supplies & Equipment 35,000
Admin Technology 236,980
Other Admin 46,000
Total Administrative Costs 1,297,908
Total Operating Expenses 27,205,895
Total Operating Income/Loss 437,359
Non-Operating Income/Expenses:
Interest Income 75,000
Daycare Revenue 301,402
Daycare Expenses (440, 028)
Misc Revenue 26,400
Termination Benefits Expense Change 28,782
Total Non-Operating Income/Loss (8,444)



(4) BRCPS FY26 Capital Plan

Boston Renaissance Charter Public School Capital Plan

FY26

FISCAL CURRENT ESTIMATED FUNDING | ESTIMATE
YEAR DESCRIFTION STATUS COMPLETION S0OURCE D COST
DATE
2026 Surveillance Camera Upgrade & Mew Installs - 1415 Hyde Park Awve Planning 6/30/2028| Intermal 180,000
2026  |Hot water tank replacement Planning 6/30/2026) Internal 110,000
2026  |Fencing replacement Planning 6/20/2028| Intermal 35,000
2026 Azphalt Repair & Sealcoating - B Strest Planning 6/20/2028| Intermal 22 D00
2026 Asphalt Repair & Sealcoating - 1415 Hyde Park Ave Planning 6/30/2028| Intermal 32,000
2026 Interior Door Replacements - Schoolwide Planning 6/30/2028| Internal 150,000
2026 Turf & Playground Repairs Planning 6/20/2028| Intermal 300,000
2026 1424 Hyde Park Ave - Reno & office set up Planning 6/20/2028| Intermal 2,500,000
2026  |HVAL - Air Quality Improvement Planning 6/20/2028| Intermal 400,000
2026 HWVAL - WRF Install and Upgrade Planning 6/30/2028| Intermal 1,800,000
55,510 M)
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